
1         

 

 
 
 
 

 
 
 
 

Discovery Pathway 
Curriculum Rationale 

 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 
 
 



2         

 

What is our Discovery Pathway? 
 
     Discovery pathway  

Pupils:  

  

  

 Pupils within this pathway will have a range of special 
education needs (ranging from moderate through to 
complex) coupled with additional needs (including 
communication, social, sensory). These pupils are able to 
follow a structured subject specific curriculum offer, with 
adaptations.  

Provision:   

  
  

  

 The curriculum offered will emphasise academic learning 
alongside therapeutic interventions and accessible 
adjustments. Pupils will be supported by staff with secure 
curriculum subject knowledge who are skilled at ensuring 
learning is accessible, adopting a scaffolded approach 
where needed.   
Pupils will access both core and foundation subjects from 
the National Curriculum alongside the learning outcomes 
on their EHCPs. Curriculum offers are tailored to be 
specialist, high quality and relevant to the context of pupils' 
lives, generalising key skills in preparation for adulthood. 
Progress is measured against National Curriculum levels, 
though the majority of pupils will be working below age 
related expectations.   
The environments are stimulating, structured and well-
organised to meet the needs of pupils. Lessons are 
delivered via a formal timetable with an emphasis on highly 
engaging, practical and contextual experiences.    

Aspirational Aim:  

  
  
  

  

 Our aspirational aim is for pupils to study a wide 
curriculum, to equip them with key skills for life as well as 
nurture their talents and interests, enabling them to apply 
these to contexts beyond school.   
  
Our pupils will have developed the functional 
communication, core academic and wellbeing skills that 
they need, enabling them to become as independent as 
possible and to be valued active members of their 
community and potentially the world of work.   
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What is our curriculum designed to do? 
Our learners start in our EYFS phase of the school (see relevant rationale). They can stay in 
this phase until the end of year 2, if needed or appropriate, before joining one of our other 
three pathways, in this case the Discovery pathway.  
We aim to provide a curriculum that meets the core needs of the learners within it. Our 
curriculum design acknowledges the barriers to learning that our young people face and 
aims to support them to overcome these to be able to access the learning that will allow 
them to develop the key skills they need for life beyond school.   
 
Within our Discovery Pathway, the barrier to learning that most of our learners’ experience 
is that of communication. Parents and staff identify that both communication and 
independence are a priority for life beyond school for these learners. Primarily, 
independence/self-help skills, alongside emotional and sensory regulation are also key 
priorities to enable the learners on this pathway to access the broader educational offer that 
will support them to develop the skills they need. The learners within this pathway have a 
greater focus on National Curriculum subjects, to support them to develop the functional 
communication and independence skills that will support them to be active community 
members and potentially enter further education, qualifications and, where they are able, 
the world of work.  
Learning outside the classroom is a key element of this pathway, providing meaningful 
opportunities for pupils to develop communication and independence skills in real-life 
contexts. Carefully planned community-based learning, such as visits to local shops, leisure 
facilities and work-related environments, allows pupils to practise functional 
communication, social interaction and decision-making beyond the classroom setting. These 
experiences support the development of confidence, self-advocacy and independence, 
helping learners to apply their skills in purposeful and motivating situations. Staff provide 
structured support, modelling and gradual release to ensure pupils are challenged 
appropriately while feeling safe and successful. Through repeated, real-world experiences, 
pupils build resilience, transferable life skills and greater independence to support their 
preparation for adulthood. 
 
Learning Outside the Classroom 
Learning outside the classroom is an important and purposeful element of the Discovery 
Pathway, supporting the development of communication, independence and real-world life 
skills. Carefully planned opportunities within the school grounds and the local community 
allow learners to apply their learning in meaningful, real-life contexts. These experiences are 
designed to help pupils generalise skills beyond the classroom, supporting preparation for 
adulthood. 
Through visits to local shops, community facilities and shared spaces, learners are supported 
to practise functional communication, such as making choices, requesting support, following 
instructions and interacting with unfamiliar adults and peers. Learning outside the classroom 
also provides rich opportunities to develop independence skills, including managing personal 
belongings, understanding boundaries, staying safe in public spaces and recognising 
potential risks. 
Adults play a key role in modelling appropriate behaviours, supporting communication 
(including the use of AAC where required) and carefully scaffolding independence so that 
learners are encouraged to try for themselves before support is given. Over time, support is 
gradually reduced to build confidence, resilience and self-belief. These experiences support 
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learners to become more independent, confident and active participants within their 
community, reflecting the pathway’s aspirational aim of enabling pupils to access life 
beyond school as independently as possible. 
 
Learners and their needs: 
For the cohort within the Doubletrees Discovery pathway, alongside communication 
barriers, the learners need support to become as independent as possible. They need to 
develop self-help skills to be able to manage their health and wellbeing needs, as well as to 
be able to access their local community and potentially the world of work. Learners in this 
pathway are able to undertake adult directed, structured learning tasks and work to develop 
the length of time they can engage in activities independently, alongside developing self-
help skills if they are struggling. Learners in this pathway are generally concrete learners and 
struggle to understand abstract concepts or manipulate information internally. Learners in 
this pathway need to develop an awareness potential danger/risk and the skills to keep 
themselves safe.  
This cohort also need support to interact socially with their peers, in turn taking activities or 
through self-led play or leisure activities. They are developing their interests and an 
awareness of their strengths and talents. They still have sensory needs and need regular 
opportunities to have sensory breaks to support their regulation.  
Structure of learning: 
Learning within this pathway is through structured, adult led teaching sessions with the 
opportunity to have adult input/instruction/modelling followed by independent tasks to 
apply the knowledge. Learning is of a practical nature for the most part, with concrete 
resources to support.  
The role of the adults in learning: 
The staff act as communication partners, supporting learners to communicate effectively or 
supporting them in the use of AAC where needed. Adults support learners to become 
independent, prompting and scaffolding the skills that learners need allowing them to 
rehearse and embed the self-help skills needed. Adults encourage learners to try for 
themselves before intervening to help to support increasing resilience.  Adults also support 
social interactions, modelling how to do this effectively and supporting learners to develop 
these skills and the vocabulary that accompanies it.  
 
 

How does this match our vision and values? 
Achieve 

• The pathway supports every learner to reach their unique potential by 
combining academic and therapeutic learning. 

• High expectations are maintained, with progress measured holistically—
academically, socially, and emotionally. 

• Learners are empowered to develop functional skills for life beyond school, 
promoting pride in their achievements. 

Belong 
• A strong emphasis is placed on creating a safe, structured, and nurturing 

environment where learners feel secure and valued. 
• The curriculum includes emotional literacy and trauma-informed practices to foster 

a sense of belonging and emotional safety. 
• Learners are supported to build personal independence and community awareness. 
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Communicate 
• Communication is a central focus of the pathway, recognising it as a key barrier for 

many learners. 
• A Total Communication approach is embedded, with structured teaching of 

communication skills and social interaction. 
• Learners are given the tools to express themselves, understand others, and 

build meaningful relationships. 
Develop 

• The curriculum is designed to develop core academic, life, and wellbeing skills, 
tailored to each learner’s EHCP outcomes. 

• It includes independence training, emotional regulation, and thematic learning to 
support holistic development. 

• Collaboration with families and external agencies ensures that development 
is personalised and aspirational. 

Enjoy 
• The pathway offers a rich, engaging, and inclusive curriculum that balances 

structure with creativity and exploration. 
• Learners participate in creative arts, sensory experiences, and physical activities, 

making learning enjoyable and meaningful. 
• The school environment is one where learners want to be, fostering joy and 

curiosity. 
 

How is our curriculum implemented? 
The curriculum for all of our pathways is structured into 4 core areas: 

• Feeling safe in my world 

• Exploring my world 

• Accessing my world 

• Interacting with my world 
 
These broadly link to the areas of the EHCP in the following way: 

Feeling safe in my world Social, emotional and mental health 
outcomes 

Exploring my world Cognition and learning outcomes.  

Accessing my world Sensory and physical outcomes 

Interacting with my world Communication and interaction outcomes 

As such, opportunities to work towards personal EHCP outcomes are embedded throughout 
the day.  
 

Feeling safe in my world.  
To access learning, our learners need to primarily have their basic care needs met. This not 
only includes their physical needs, such as intimate care, food, water, sleep, but also their 
emotional needs. To be able to access learning our learners need to feel safe enough to do 
so.  
 
At Doubletrees School, we recognise that curriculum access does not begin with content, 

but with connection. Pupils learn most effectively when they feel safe, understood and 

regulated. Attunement — the process by which adults notice, interpret and respond to 
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pupils’ communication, emotional state and sensory needs — is therefore the essential 

foundation for all learning. 

Across all pathways, adults prioritise relational connection, co-regulation and responsive 

interaction before introducing structured teaching. This ensures that pupils are emotionally 

and cognitively ready to engage, reducing barriers to learning and increasing participation, 

independence and progress 

Within the Discovery pathway, pupils begin to develop greater confidence in communication 

and participation. Attuned relationships remain central in supporting pupils to feel 

understood, valued and motivated to engage in shared learning experiences. 

Adults scaffold interaction, communication and understanding through adaptive teaching 

and total communication strategies. Attunement allows pupils to build resilience, sustain 

engagement and begin accessing a broader curriculum, while maintaining emotional 

security. 

Discovery Attunement for Curriculum Access 

Stage Description 

Stage 1: I am recognised and 

understood 

Adults understand communication styles, interests 

and regulation needs. 

Stage 2: I feel confident enough to 

join in 

Predictable routines and support enable safe 

participation. 

Stage 3: We engage in shared 

learning together 

Adults scaffold interaction, turn-taking and shared 

attention. 

Stage 4: I can communicate and 

contribute 

The pupil expresses thinking, makes choices and 

sustains engagement. 

Stage 5: I can access a broader 

curriculum 

The pupil engages in structured learning with 

appropriate support. 

 

Attunement in the Discovery pathway supports pupils to move from supported participation 

to purposeful engagement. 

 
To facilitate this, a strand of our curriculum is Emotional Literacy. We support our learners to 
understand and communicate their feelings through Emotional Coaching and modelling by 
adults, with opportunities though out the day built in to check in with the learners as to how 
there are feeling, using a Total Communication approach.  
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We are a Trauma Informed school and therefore apply the neuroscience of Mental health 
and ill health, using Panksepp’s emotional system, the neuroscience of emotion, known as 
affective neuroscience.  We use the Motional assessment tool to measure and track the 
areas of Panksepp’s emotional systems, seeking to promote the CARE, SEEKING and PLAY 
systems (those that promote pro-social chemicals), whilst reducing those of RAGE, FEAR, 
PANIC/GRIEF (systems that trigger stress hormones). Activities to promote the CARE, 
SEEKING and PLAY systems are planned for through termly universal snapshots and 
delivered regularly. This is supplemented by comprehensive snapshots and individual 
interventions for learners in need of further support. This forms the Emotional Literacy 
strand of our curriculum.  
 

Exploring my world 
There are three key sub areas to this strand of our curriculum: 

• Core 

• Independence 

• Enrichment 
 
Core areas: 
In the Discovery pathway, learners study the full range of National Curriculum subjects. 
However, the core areas are identified as those strands of the National curriculum that are 
both accessible and meaningful to our learners and will support the aim of enabling them to 
be as independent members of their communities as possible. Therefore, some National 
Curriculum subjects are considered Enrichment subjects, rather than our core curriculum.  
Core curriculum subjects are delivered daily or weekly, however Enrichment subjects are 
delivered through immersive themed days/weeks on a half termly basis, rather than weekly. 
English, Maths, PSHE and PE are prioritised. Acquiring functional Literacy and Maths skills 
that will allow our young people to access their community, health services and promote 
independence is a key priority for the learners in this pathway. A PHSE curriculum that 
supports learners to understand how to keep themselves safe (both mentally and 
physically), how to access help and support where needed, how to stay safe online, as well 
as relationship and sex education, are also of paramount importance. Staying physically fit 
and active, alongside the social and community aspects that are facilitated by Physical 
Education is also a core priority. Here there are half termly topics where key skills are 
developed, using a spiralling curriculum.  The teaching of Science and DT support cognitive 
development, problem solving and enquiry skills, alongside an understanding of looking 
after self and others. Science and DT topics include the more concrete concepts and support 
skill development that is transferable to what learners need beyond their school life. As such 
this curriculum has been narrowed, however, through enrichment sessions the full breadth 
of curriculum can be experienced to ensure that learners can also be exposed to the more 
abstract concepts and follow the interests and aspirations of the learners as well as 
acquiring the skills they need for later in life. Therefore, as well as planned weekly Science 
sessions, some terms will have Science enrichment afternoons instead.  
Creative and Expressive Arts are also part of the core curriculum as we recognise that these 
areas support self-expression and communication, one of our core values and a curriculum 
priority.  
Each half term has a different theme to engage, motivate and hook our learners into their 
learning. Enjoyment is another of our core values, therefore we aim to deliver our core 
curriculum through themes that the learners are interested in and will enjoy.  
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Independence: 
Through this learners learn how to perform their own self-care (toileting, 
dressing/undressing, personal hygiene), plus eating, drinking and preparing food with as 
much independence as they are able. Learning how to stay safe, for example when crossing 
the road, when being in the kitchen, are also learnt. Our learners also learn boundaries – 
how to accept when a preferred task is finished, how to follow adult directions, what is safe 
behaviour whilst out in the community, such as crossing the road are also learnt.  
 
Enrichment: 
In order to develop aspirations and interests to support choices beyond school, we 
recognise that the learners in our Discovery pathway should access a broad range of 
subjects. However, some of the National Curriculum subjects can be challenging for our 
learners to access. RE, History and Geography are three such areas, where the cognitive 
development of the learners in this pathway remain mostly within the pre-requisite steps 
towards understanding the more abstract concepts of time, place and culture. We have 
found that students in this pathway struggle to retain key concepts when delivered through 
discrete, short weekly sessions, and benefit more from immersive days. Therefore, these 
subjects are taught half termly though Enrichment days, alongside some topics form the 
Science curriculum.  
 
 

Accessing my world 
To access any part of our offer, our learners need to be calm, regulated and feel safe, 
therefore this strand is a therapeutic one, to support sensory and physical regulation. Many 
of our learners have therapy plans which are timetabled throughout the day either in the 
classroom or in the dedicated spaces within the school. This is supplemented by ad hoc 
interventions when learners indicate or communicate that they need a regulation break. The 
amount of therapeutic intervention each learner received on any given day, varies based on 
their need at that time.  
 

Interacting with my world 
This strand focuses on communication to support learners to understand what is happening 
around them, for them to express their basic wants and needs and to support positive and 
enriching social opportunities that will support them later in life to be active citizens within 
their community.  
As well as being emersed in a Total Communication environment, where they are exposed to 
lots of different models and methods of communication, learners are explicitly and 
systematically taught communication skills, through a communication curriculum. This 
supports development of communication from expression basic wants and needs, to social 
interactions and turn taking to the more formal accessing services within the community.  
There is a full communication offer available with more details.  
 

What does a typical day in a Discovery class look like? 
Classes within this pathway teach sessions at different times throughout the day, both to 
meet their learners needs and to facilitate access to shared spaces. Here are the typical 
areas of learning you will see taking place during the day in a Discovery classroom.  
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• Individual reading  

• Good morning, welcome  

• Reading comprehension, writing composition  

• Phonics 

• Self help and independence (Through snack) 

• Physical development and social interaction session  

• Maths  

• Writing skills  

• Self-help and independence (Through lunch) 

• Physical development break 

• Topic or foundation subject session 1  

• Emotional Literacy through Class Motional Activity  

• Topic session or foundation subject 2  

• Class story/ collective worship  
 
 

How do we know our curriculum is successful? 
Learners are assessed through personalised learning goals (PLGs). They have PLGs for their 
EHCP outcomes and for English and Maths outcomes, all of which are personalised to the 
individual, accounting for their own barriers and needs.   
 
Progress is also captured and celebrated for the wider curriculum both therapeutic and 
academic. We use learning journeys to track engagement and progress in most of the 
curriculum areas, so that access to the full range of opportunities can be seen, alongside the 
progress within the opportunities offered and towards the defined endpoints, both within 
the EHCP and for life beyond school.   
 

What is the long term scheme of work? 
The school in structured into our EYFS phase, then Lower school, Middle School and Upper 
school. Each phase of the Lower, Middle and Upper schools have a four year rolling 
programme.  
 
For the core curriculum, the Long term overview is as follows: 
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Lower school: 
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Middle  school: 
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Upper  school: 
 
This builds on previous learning experiences but the focus shifts towards more functional 
skills. Please see additional rationale - Upper School Discovery Pathway Curriculum rationale.  

 
 
Long term overview of themes through with the curriculum is delivered:  

 
There is a more detailed overview of the key learning focuses that will be delivered through 
these topics.  

 

How is the curriculum assessed? 
All learners have Personalised learning Goals (PLGs). They have these for their EHCP 
outcomes and also for Maths (Number and Geometry & Measures).  
For each area of need, there is an annual target set towards the EHCP outcome, with a mid 
year target also set to allow teachers to assess progress towards the annual target during 
the year and if necessary amend the target. 
Learners are set three curriculum targets for each area/strand of English and Maths 
(Reading, Writing, Number, Geometry and Measures and for the upper school, Data 
Handling). These are assessed formatively and when a target is assessed as Established or 
Generalised, a new target is set.   
 
We also use Pupil Conferencing. These are regularly held to explore all aspects of the 
learners’ experiences, including progress towards outcomes, attendance and factors that 
may affect this, contextual information, external therapies and interventions and talents, 
interests and aspirations of learners. This supports a wholistic view of the learner and 
identifies any barriers they may be experiences to support overcoming these and celebrates 
their successes and achievements. 


