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What is our Exploration Pathway? 
     Exploration pathway  

Pupils:  

  

  

  
In addition to their primary needs, pupils within this pathway 
may have complex communication, sensory, social and 
emotional needs. These factors may cause barriers to their 
engagement and access to the academic offer.    
  

Provision:   

  
  
  
  

  

  
The curriculum offered will include a combination of 
therapeutic and academic learning through accessible 
timetabling. Working with high expectations, we will support 
pupils to engage with the full curriculum but also recognise 
that at times pupils will need varying amounts of additional 
therapeutic support to access learning. Pupils will be 
supported by staff who are responsive to their needs and 
circumstances to ensure they offer an appropriately balanced 
and flexible approach to learning.     
Pupils will access the National Curriculum with an emphasis 
on core subjects and the learning outcomes on their EHCPs. 
Progress is measured holistically through a combination of 
academic and therapeutic achievements. This includes 
engagement, readiness for learning, communication and 
social skills.    
  
The provision for these pupils may take place in a variety of 
learning environments.  These are appropriately stimulating, 
structured and well-organised to meet the needs of pupils.    
  

Aspirational Aim:  

  
  

  

  
Our aspirational aim is that over time we support our pupils 
to decrease barriers, increasing their access to positive 
learning experiences. Our pupils will meaningfully access the 
opportunities available to them with the functional 
communication, core academic and wellbeing skills that they 
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need, enabling them to become as independent as possible 
and to be valued active members of their community.   
  

What is our curriculum designed to do? 
Our learners start in our EYFS phase of the school (see relevant rationale). They can stay in 
this phase until the end of year 2, if needed or appropriate, before joining one of our other 
three pathways, in this case the Exploration pathway.  
We aim to provide a curriculum that meets the core needs of the learners within it. Our 
curriculum design acknowledges the barriers to learning that our young people face, and 
aims to support them to overcome these to be able to access the learning that will allow 
them to develop the key skills they need for life beyond school.   
Parents and staff identify that both communication and independence are a priority for life 
beyond school for these learners. Emotional and sensory regulation are also key priorities to 
enable the learners on this pathway to access the broader educational offer that will 
support them to develop the skills they need. Therefore there is a balance of both academic 
and therapeutic offers within the curriculum for this pathway, as described below. 
The learners and their needs: 
For the cohort within the Doubletrees Exploration pathway the barrier to learning that most 
of our learners experience is that of communication. Most are non-verbal or with significant 
language and communication needs. They are not able to undertake subject specific, 
compartmentalised learning. They also have high sensory needs and require regular 
movement and sensory breaks. Learners within this pathway need a high level of repetition 
over long periods of time to acquire and retain new skills. Within our Exploration pathway, 
we have two distinct cohorts of learners. The Explore cohort are more able to attend to 
adult directed activities and engage in the early stages of subject specific learning, their 
engagement is slightly more sustained and they are learners who are developing their ability 
to begin to undertake activities with some independence.  
Our Explore Plus cohort have more complex sensory needs and require significantly more 
therapeutic input to ensure they remain regulated and able to engage. They are mainly 
focused on their own agendas and needs, so any engagement with adult directed tasks may 
be fleeting. They may be unaware of their peers or may find the unpredictability of their 
peers challenging, therefore their provision is within smaller classroom groups in a low 
arousal provision 
Structure of learning: 
Learning mostly happens through play. It must be highly motivating for learners to engage 
with it and delivered in short bursts with time to regulate in between adult led 
opportunities. Adult directed learning sessions are mainly delivered through small group or 
1:1 sessions, rarely through whole class sessions. Learning is often taken to the learners and 
what they are engaging in, rather than the learners brought to the learning.  
Learning is through thematic activities that enable key skills to be threaded and interwoven 
throughout the school day and opportunities for constant revisiting and overlearning over 
the course of each term.  
The role of the adults in learning: 
The staff need to act as communication partners, supporting learners to develop the skills to 
articulate wants and needs, whilst interpreting their current communications and ensuring 
learners are communicated too effectively so that learners both understand what is 
happening and are given the time to process this with appropriate resources to support. 
Adults also will act as play partners, playing alongside to facilitate and narrate/extend play. 
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Adults frequently support learners with co-regulation, either within the classroom, or 
outside of it at times when the learners are struggling to access this space (particularly 
within the Explore Plus cohort) 
 

 
How does this match our vision and values? 
Achieve 

• The pathway supports every learner to reach their unique potential by 
combining academic and therapeutic learning. 

• High expectations are maintained, with progress measured holistically—
academically, socially, and emotionally. 

• Learners are empowered to develop functional skills for life beyond school, 
promoting pride in their achievements. 

Belong 
• A strong emphasis is placed on creating a safe, structured, and nurturing 

environment where learners feel secure and valued. 
• The curriculum includes emotional literacy and trauma-informed practices to foster 

a sense of belonging and emotional safety. 
• Learners are supported to build personal independence and community awareness. 

Communicate 
• Communication is a central focus of the pathway, recognising it as a key barrier for 

many learners. 
• A Total Communication approach is embedded, with structured teaching of 

communication skills and social interaction. 
• Learners are given the tools to express themselves, understand others, and 

build meaningful relationships. 
Develop 

• The curriculum is designed to develop core academic, life, and wellbeing skills, 
tailored to each learner’s EHCP outcomes. 

• It includes independence training, emotional regulation, and thematic learning to 
support holistic development. 

• Collaboration with families and external agencies ensures that development 
is personalised and aspirational. 

Enjoy 
• The pathway offers a rich, engaging, and inclusive curriculum that balances 

structure with creativity and exploration. 
• Learners participate in creative arts, sensory experiences, and physical activities, 

making learning enjoyable and meaningful. 
• The school environment is one where learners want to be, fostering joy and 

curiosity. 

 
 
How is our curriculum implemented? 
The curriculum for all of our pathways is structured into 4 core areas: 

• Feeling safe in my world 

• Exploring my world 
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• Accessing my world 

• Interacting with my world 
 
These broadly link to the areas of the EHCP in the following way: 

Feeling safe in my world Social, emotional and mental health 
outcomes 

Exploring my world Cognition and learning outcomes.  

Accessing my world Sensory and physical outcomes 

Interacting with my world Communication and interaction outcomes 

As such, opportunities to work towards personal EHCP outcomes are embedded throughout 
the day.  
 

Feeling safe in my world.  
To access learning, our learners need to primarily have their basic care needs met. This not 
only includes their physical needs, such as intimate care, food, water, sleep, but also their 
emotional needs. To be able to access learning our learners need to feel safe enough to do 
so.  
 
At Doubletrees School, we recognise that curriculum access does not begin with content, 

but with connection. Pupils learn most effectively when they feel safe, understood and 

regulated. Attunement — the process by which adults notice, interpret and respond to 

pupils’ communication, emotional state and sensory needs — is therefore the essential 

foundation for all learning. 

Across all pathways, adults prioritise relational connection, co-regulation and responsive 

interaction before introducing structured teaching. This ensures that pupils are emotionally 

and cognitively ready to engage, reducing barriers to learning and increasing participation, 

independence and progress 

In the Exploration pathway, pupils are developing increasing independence as learners. 

Attunement continues to play a critical role in ensuring pupils feel secure, included and 

ready to engage with more ambitious curriculum content. 

Adults support pupils to understand expectations, manage transitions, communicate ideas 

and develop resilience. Through attuned practice, pupils are empowered to take risks in 

learning, engage in group contexts and sustain attention, enabling access to a broad and 

challenging curriculum. 

Exploration Attunement for Curriculum Access 

Stage Description 

Stage 1: I feel secure, included 

and ready 

A consistent, supportive environment promotes 

emotional readiness. 
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Stage 2: I understand 

expectations 

Clear routines and communication supports enable 

preparation for learning. 

Stage 3: I can engage alongside 

others 

The pupil participates in group learning and shared 

tasks. 

Stage 4: I can express myself and 

take risks 

The pupil communicates ideas and develops confidence 

in learning. 

Stage 5: I can access challenge 

and make progress 

The pupil engages in a broad and ambitious curriculum 

with increasing independence. 

 
Attunement in the Exploration pathway underpins confidence, resilience and readiness for 
challenge. 
 
To facilitate this, a strand of our curriculum is Emotional Literacy. We support our learners to 
understand and communicate their feelings through Emotional Coaching and modelling by 
adults, with opportunities though out the day built in to check in with the learners as to how 
there are feeling, using a Total Communication approach.  
 
We are a Trauma Informed school and therefore apply the neuroscience of Mental health 
and ill health, using Panksepp’s emotional system, the neuroscience of emotion, known as 
affective neuroscience.  We use the Motional assessment tool to measure and track the 
areas of Panksepp’s emotional systems, seeking to promote the CARE, SEEKING and PLAY 
systems (those that promote pro-social chemicals), whilst reducing those of RAGE, FEAR, 
PANIC/GRIEF (systems that trigger stress hormones). Activities to promote the CARE, 
SEEKING and PLAY systems are planned for through termly universal snapshots and 
delivered regularly. This is supplemented by comprehensive snapshots and individual 
interventions for learners in need of further support. This forms the Emotional Literacy 
strand of our curriculum.  
 
 
 

Exploring my world 
There are three key sub areas to this strand of our curriculum: 

• Core 

• Thematic 

• Independence 
 
Core areas: 
The core subjects are Communication & Literacy, Cognition & Maths, PHSE and Physical 
Education. These have been identified and prioritised as containing the key skills our 
learners will need to develop to support them with life beyond Doubletrees for the following 
reasons. Acquiring functional Literacy and Maths skills that will allow our young people to 
access their community, health services and promote independence is a key priority for the 
learners in this pathway. A PHSE curriculum that supports learners to understand how to 
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keep themselves safe (both mentally and physically), how to access help and support where 
needed, how to stay safe online, as well as relationship and sex education, are also of 
paramount importance. Staying physically fit and active, alongside the social and community 
aspects that are facilitated by Physical Education is also a core priority. Therefore these four 
areas form our core curriculum.  
 
Independence: 
Through this learners learn how to perform their own self care (toileting, 
dressing/undressing, personal hygiene), plus eating, drinking and preparing food with as 
much independence as they are able. Learning how to stay safe, for example when crossing 
the road, when being in the kitchen, are also learnt. Our learners also learn boundaries – 
how to accept when a preferred task is finished, how to follow adult directions, what is safe 
behaviour whilst out in the community, such as crossing the road are also learnt.  
 
Thematic: 
In order to develop aspirations and interests to support choices beyond school, there are a 
further three areas of this strand and they form the thematic curriculum: 

• Creative and expressive arts – where learners are able to express themselves and 
explore ways of communicating using a variety of creative mediums and 
materials/resources.  

• Exploration – where learners explore the differences between people, places and 
cultures through immersive sensory experiences, focusing on developing their 
understanding of self and others.  

• Investigation – Where learners develop an understanding of cause and effect, 
including technology.  

Each term has a different theme to engage, motivate and hook our learners into their 
learning. Enjoyment is another of our core values, therefore we aim to deliver our core 
curriculum through themes that the learners are interested in and will enjoy. As learners 
working within this pathway are all learning at a level that typically remains at pre-subject 
specific learning, the curriculum is a skills based, spiralling curriculum, where learners 
develop key identified skills, known as pre-requisite steps, that are delivered through the 
range of themes over the course of the year, allowing opportunities to embed learning and 
rehearse and apply skills in a range of different contexts.  
 
Learning outside the classroom: 
Learning Outside the Classroom (LOtC) within the Exploration Pathway refers to purposeful 
learning that takes place beyond the traditional classroom, including outdoor spaces, 
sensory environments, therapeutic areas and everyday routines such as snack, toileting and 
personal care. It is used as a core approach within the pathway to meet the complex 
communication, sensory, emotional and independence needs of learners by providing 
meaningful, motivating and regulation-supportive experiences. Learning is embedded 
through play, movement and real-life contexts, with adults acting as communication 
partners and co-regulators, and academic, communication and EHCP targets woven 
naturally into activities. Non-structured times, such as self-care routines and snack, are 
treated as valuable learning opportunities where learners practise functional 
communication, follow routines, build independence and develop interoceptive awareness 
within calm, predictable environments. LOtC is used because it supports readiness to learn, 
reduces anxiety, and enables learners to generalise skills across settings. Its impact is seen in 
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increased engagement, improved emotional regulation, greater independence in daily 
routines, stronger communication intent, and learners’ growing confidence to explore, 
interact with and enjoy the world around them. 
 
 

Accessing my world 
To access any part of our offer, our learners need to be calm, regulated and feel safe, 
therefore this strand is a therapeutic one, to support sensory and physical regulation. Many 
of our learners have therapy plans which are timetabled throughout the day either in the 
classroom or in the dedicated spaces within the school. This is supplemented by ad hoc 
interventions when learners indicate or communicate that they need a regulation break. The 
amount of therapeutic intervention each learner received on any given day, varies based on 
their need at that time.  
 

Interacting with my world 
This strand focuses on communication to support learners to understand what is happening 
around them, for them to express their basic wants and needs and to support positive and 
enriching social opportunities that will support them later in life to be active citizens within 
their community.  
As well as being emersed in a Total Communication environment, where they are exposed to 
lots of different models and methods of communication, learners are explicitly and 
systematically taught communication skills, through the Core Work curriculum. This allows 
the building of the most commonly used vocabulary (sign/symbol/verbal) through short 
structured sessions that are then revisited throughout the day.  
They are supported to develop awareness of others and have meaningful social interactions, 
through structured social sessions and opportunities for scaffolded turn taking.  
There is a full communication offer available with more details.  
 

What does a typical day in an Exploration class look like? 
Classes within this pathway teach sessions at different times throughout the day, both to 
meet their learners needs and to facilitate access to shared spaces. Here are the typical 
areas of learning you will see taking place during the day in an Exploration classroom.  
 

• Emotional regulation including motional activities  

• Good morning, welcome  

• Phonics  

• Sensory regulation activities  

• Handwriting and fine motor skills  

• Literacy TEACCH trays or individual learning 1:1 activities  

• Self-help skills and independence 

• Communication, social and communication skills, self-help and self-care 

skills(through snack)   

• Physical development session 

• Maths 

• Maths TEACCH trays or individual learning 1:1 activities  
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• Therapy plans and targets in the SI room or sensory room  

• Self-help skills and independence 

• Communication, social and communication skills, self-help and self-care skills 

(through lunch)  

• Physical development breaks  

• Core word of the week  

• Thematic activities/learning  

• Therapy plans and targets in the SI room or sensory room  

• Self-help skills and independence 

• Learning sessions –  

• Sensory regulation  

• Sensory stories  

• Goodbye/ reflection/transition sessions  

 
 

How do we know our curriculum is successful? 
Learners are assessed through personalised learning goals (PLGs). They have PLGs for their 
EHCP outcomes and for English and Maths outcomes, all of which are personalised to the 
individual, accounting for their own barriers and needs.   
 
Progress is also captured and celebrated for the wider curriculum both therapeutic and 
academic. We use learning journeys to track engagement and progress in most of the 
curriculum areas, so that access to the full range of opportunities can be seen, alongside the 
progress within the opportunities offered and towards the defined endpoints, both within 
the EHCP and for life beyond school.   
 

What is the long term scheme of work? 
The school in structured into our EYFS phase, then Lower school, Middle School and Upper 
school. Each phase of the Lower, Middle and Upper schools have a four year rolling 
programme.  
 
For the core curriculum, the Long term overview is as follows: 

Lower school: 
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Middle school: 
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Upper School: 
This builds on previous learning experiences but the focus shifts towards more functional 
skills. Please see additional rationale - Upper School Discovery Pathway Curriculum rationale.  

 
Thematic curriculum: 
 
 

Long term overview of themes through with the curriculum is delivered:  



18         

 

 
There is a more detailed overview of the key learning focuses that will be delivered through 
these topics.  
 
Within this thematic curriculum, the main focus is on acquisition of skills in the three 
identified areas.  
To support the delivery of Creative and Expressive Arts, there are specialist units, developed 
specifically for SEN students and these are mapped in the core curriculum above. Learners 
are assessed individually using the Sounds of Intent documents, however the core skills 
identified are as follows: 
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Prerequisite 
step 1 

Prerequisite 
step 2 

Prerequisite 
step 3 

Prerequisite 
step 4 

Prerequisite 
step 5 

Prerequisite 
step 6 

Prerequisite 
step 7 

Prerequisite 
step 8 

I can show an 
awareness of sounds, 
colours, textures, or 
materials in my 
environment. 

I can show interest in 
art materials (e.g. 
watching dripping 
paint or exploring 
glitter). 

I can take part in adult-
led creative activities 
with support. 

I can engage in simple 
creative tasks for short 
periods with support. 

I can make marks or 
patterns using a range 
of tools and materials. 

I can choose tools or 
materials to create an 
effect in art. 

I can use a growing 
range of materials and 
techniques with some 
control. 

I can use drawing, 
painting, or modelling 
to represent 
something from my 
experience. 

I can react (e.g. smile, 
move, still) to music, 
sounds, or visual 
stimuli with support. 

I can respond to sound 
or movement by 
turning, stilling, or 
vocalising. 

I can express 
enjoyment or dislike of 
certain sounds, 
movements, or 
textures. 

I can explore different 
art materials (e.g. 
paint, chalk, glue) 
independently. 

I can copy or repeat a 
rhythm or movement 
in music. 

I can join in with simple 
songs or musical 
patterns. 

I can combine lines, 
colours, or shapes to 
express ideas. 

I can follow simple 
instructions to 
complete a creative 
task. 

I can show a consistent 
response to familiar art 
materials, sounds, or 
movements. 

I can experience a 
range of sensory art or 
music activities with 
support. 

I can begin to use 
gesture, facial 
expression, or body 
language to request 
“more”. 

I can respond to music 
by moving, clapping, or 
playing an instrument. 

I can explore and 
create my own sounds 
using different 
instruments. 
 
 

I can respond to 
tempo, volume, or 
mood in music. 

I can use musical 
instruments with 
purpose to create or 
accompany sounds. 

I can use simple 
musical patterns or 
phrases in 
performance or play. 

I can begin to show 
preferences for certain 
colours, textures, or 
types of music and 
body movements. 

I can reach for or look 
at materials or 
instruments I like. 

I can choose between 
two colours, 
instruments, or 
textures with help. 

I can imitate simple 
actions in art or music 
activities 

I can begin to create 
visual work with 
support 

I can talk about or 
show preferences for 
what I have made or 
played. 

I can begin to plan or 
select tools for my art 
or music. 

I can talk about what I 
have created and say 
what I like or would 
change. 

 I can explore textures 
or sounds through 
repeated actions. 

I can take turns in a 
simple musical or art-
based interaction. 

 I can create different 
sounds by banging, 
shaking, tapping or 
blowing 

I can copy an action I 
have seen before in 
response to music 

I can tap a steady beat.  I can copy a simple 
sound pattern.  

 I can begin to 
anticipate a favourite 
song, sound, or effect. 
 

I can show sustained 
interest in making 
marks or creating 
sounds. 
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For Investigating the World, the core skills identified are as follows: 
 

 
 
For Exploring the World, the core skills identified are as follows: 
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How is the curriculum assessed? 
All learners have Personalised learning Goals (PLGs). They have these for their EHCP outcomes and also for Maths (Number and Geometry & Measures).  
For each area of need, there is an annual target set towards the EHCP outcome, with a mid year target also set to allow teachers to assess progress towards 
the annual target during the year and if necessary amend the target. 
Learners are set up to three curriculum targets for each area/strand of English and Maths (Reading, Writing, Number, Geometry and Measures and for the 
upper school, Data Handling). These are assessed formatively and when a target is assessed as Established or Generalised, a new target is set.   
 
We also use Pupil Conferencing. These are regularly held to explore all aspects of the learners’ experiences, including progress towards outcomes, 
attendance and factors that may affect this, contextual information, external therapies and interventions and talents, interests and aspirations of learners. 
This supports a wholistic view of the learner and identifies any barriers they may be experiences to support overcoming these and celebrates their 
successes and achievements. 
 

 
 


